Tuesday, July 25, 2006     

“Fiction is the truth inside the lie.”  Stephen King

Scribe:  Kris Martens

Recommended books from Muriel:

· Morning Earth – John Caddy

· Picnic, Lightning – Billy Collins

· Reading, Writing, and Rising Up – Linda Christensen

· Home from the Field – Leo Dangel

Writing Prompt:  From What If? Writing Exercises for Fictional Writers by Anne Bernays and Pamela Painter

Write a scene that brings to fictional life someone you hate.  Make the reader hate this person too.  It might be someone who annoys you – someone whose manner you can’t stand, whose voice grates on you.  Or it might be someone who offended you or done you some harm, or someone to whom you have done some harm -- there are many reasons to hate people.  If you have the courage, take on someone who is evil on the grand scale.  It can be someone you know, someone you know about, or, best of all, invent a real nasty.

Presenter:  Phil Sheridan

Background:

· Phil has been connected with the MWP since his mom attended it in the ‘90s.

· 4th grade classroom in Frogtown neighborhood in St. Paul

Lesson:

“We found that more of the most accomplished teachers in t he most-effective schools effectively encouraged higher-level responses to text than less accomplished teachers or teachers in moderately and least effective schools.”  Taylor et al (2000)

· using higher level questions to boost comprehension

· drew an ocean floor on the board and passed out words on cards (or have students brainstorm them);  discussed where the words go and attached them to the picture

· ocean surface = who, what where, why, when, tell, recall, identify

· underwater = illustrate, how, predict, why

· treasure on ocean floor = compare, solve, demonstrate, design, defend, discuss, if…then, formulate

· discussed the results with his students
· GOAL: 50-50% split between teaching fiction and non-fiction texts
· Read any texts – ideal for differentiated lessons; students make questions with the text and you see their comprehension
Books used:
Schlosser, Eric.  (2001).  Fast Food Nation.  New York, NY:  HarperCollins Publishers.

Spurlock, Morgan.  (2005).  Don’t Eat This Book:  Fast Food and the Supersizing of America.  New York, NY:  Penguin Group Inc.

Further articles on Phil’s resource hand out.

Lesson:
· Received text and worksheet to create study sheet questions.  Don’t write answers on the yellow question sheet.  GOAL = use some surface questions, but strive to make more higher level questions

· Phil distributed sheet with questions words:  recall, application, synthesis, make meaning, analysis, and evaluation for us.

· WITH STUDENTS, Phil either writes down question words on the question sheet to get them started, OR he refers to the ocean chart and students pick their question words from the chart.

· EXAMPLES:  

What _________________________________?

Compare _____________________________.

Predict _______________________________?

If…then_______________________________?

· Question:
Where do students see ads at their schools?

Answer:
buses, school TV, hallways, billboards

· Write the answers on the blue sheet.  Each person works individually to write questions about the text.  

· Then, exchange questions with someone who also read the same article and answer them on the red question sheet.  If students do not understand the questions, they go back to the “expert” student and clear up the problem. 

· Hand back question and answer sheets to original student.  

· Student correct partner’s answers and discuss any answers that don’t match.  This discussion is best part of the activity.

Suggestions/Reflections:

1) Creating questions requires metacognition to get precise ideas down on paper.

2) 3 different levels of questions (literal, interpretive, and experiential level outside of the text) leads to literacy.

3) Take questions and turn them into position papers/debates/analyzing websites, etc. to persuade their readers.

4) In Reality Checks authors recommend to use persuasive texts – good tie in.

5) This reading activity could be used from elementary classrooms to graduate levels – building critical thinking skills.

6) Good resource:  Consumer Reports has short articles for this.

7) Ruby Payne’s research shows teaching question words to students of poverty helps them develop metacognition skills.

8) This activity does not allow students to be passive.

9) Eventually students will use this questioning strategy automatically in their own personal reading.

10) Julie thought as a teacher who might not correct the students’ answer sheets.  Let them have a grace period to ponder the answer instead.

11) Use this activity to make study guides and then generate test questions from the students.

12) Have students choose their favorite question and propose it to the class for discussion.

Jamie Miller – TPRS – Teaching Proficiency through Reading and Storytelling

TPR – Total Physical Response

CI – Comprehensible Input

Si( = yes


No = no


O = or

lee=he/she reads
escribe = he/she writes
hay = there is/there are

Cu(al? = Which
Por que(? = Why
Co(mo? = How
Quie(n? = Who

Cua(ntos? = How much, How, many

Que( = What

Jamie speaks both English and Spanish in her classroom.  Teaches at Hazel Park Middle School in St. Paul.  Title I school.  

Read, write , and speak Spanish – objectives for students

Use literacy skills in 1st language and transfer into 2nd language.

TPR – more senses used the more ingrained in mind

TPRS – use a lot of stories in class, reading, acting

CI – the more the language is used, the more it will stick in their heads

Put question words across the top of the board. 

Today, we will be using the question words that I have listed above.

Most important word that appears in stories is “Hay”.

In lesson she will be asking either/or questions so will need to respond with si, no.

In class sign shows  in overhead use time-out sign.  Lesson stops and question can be asked.

Use TPR first:  acting out lee, escribe,  rapido, grande, picano, etc.

Students mimic actions.  Even though haven’t officially told words, able to figure out because of actions.  Sometimes have to say a word in English to keep momentum going.

Then had us close eyes and act out actions when she gave oral directions. Jamie began with one command and after some practice with that, advanced to more than one direction.

Likes doing with eyes closed because they either like to look at other students or teacher.  Allows for real independent practice.

Stories on paper are Jamie’s stories.  

Anything is possible in Spanish class. 

Stories are the most fascinating story.

Put story on overhead.  Go through story one sentence at a time, figuring out what is happening in the story.  Uses question words to review story.

Some of the actions in the story are actions that were introduced during TPR.  Also had students make personal connections during story, e.g. asking about favorite book.

While Jamie is reading the story, she is also acting out some of the words.

Typically after each line she questions.  

Next – (students receive copy of story)

1. Go through story and tell or write what story says in English, 

2. Whole group goes back and looks at grammar, (Jamie mentioned that students have better understanding of grammar when done in context.)

3. Jamie read through whole story sentence by sentence.   Students said English transition. 

4. Illustrate the story. In Jamie’s class illustrating is homework.  Typically the translation is done the day after the illustrating.

Jen asked if she has seen this in a regular English class.  Jamie referred her to  TPRS.com

Many experiences with oral reading and a variety of experiences that brings in different vocabulary.

Test:  timed writing,  100 blanks, one word/blank, write a story in 5 minutes

If they get stuck, Jamie suggests they begin with “Hay”.

Another assessment is to give them a story,  students have to translate and illustrate.  This is a story they have never seen before.

She is constantly evaluating with the questioning when reading a story during class period.

Kirsten made a connection with Phil’s presentation on different levels of questioning.  When they become more proficient, they can write different levels of questions.

